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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 23 26.8 7.4 40 67 3.3
2 489 24.7 7.3 40 61.8 70.3
3 74 24.7 5.9 40 61.7 10.6
4 92 24.2 7.7 40 60.4 13.2
5 18 17.8 6.2 40 44.4 2.6
6 12 48.7 19.7 80 60.8 1.7
7 11 50.7 11.4 80 63.4 1.6
8 180 49.7 15.8 80 62.2 25.9
9 306 48.9 16.2 80 61.1 44

10 54 50.1 11.8 80 62.6 7.8
11 21 41.5 18.2 80 51.8 3
12 21 42 17.5 80 52.5 3
13 69 46.3 16.6 80 57.8 9.9
14 1 44 80 55 0.1
15 17 33.5 16.2 80 41.9 2.4
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Section A: Shakespeare extract 
 


Mark allocation 
 


 AO1 AO2 


40 marks 25 15 
 
The indicative content, reference to relevant terms and contextual factors are suggested 
approaches rather than an exhaustive list. Do not expect to see all of the points below. It is 
possible that candidates may select entirely different approaches. We should keep an open 
mind and reward valid, well-supported ideas which demonstrate independent thinking.  
Candidates may choose to discuss stylistic features and parts of the plays which do not 
appear in the mark scheme. Reward all valid points.  
 
In their response, candidates are required to:  
 


• apply concepts and methods from integrated linguistic and literary study  
• analyse how meanings are shaped. 
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Antony and Cleopatra 
 
Q1 By focusing on the literary and linguistic techniques used, explore how 


Shakespeare creates dramatic tension in this extract from Act 2, Scene 5. [40] 
 


AO1 • Candidates should use accurate coherent expression and apply relevant 
literary and linguistic approaches, using appropriate terminology. 


 
• They may discuss any correct aspect of word, phrase, clause or sentence 


level terminology.  Candidates may also comment on drama terminology 
such as stage directions, and the spoken language features of drama. 


 


AO2 There is clear tension at this point in the play and this extract is clearly dramatic for 
an audience watching. Candidates should explore HOW Shakespeare's use of 
language establishes dramatic tension. 
 
Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• Cleopatra’s extreme emotional reaction 
• Cleopatra’s violent reactions to the messenger’s news 
• the messenger’s terrified reaction to Cleopatra’s treatment of him 
• Charmian’s defence of the messenger and her attempt to calm Cleopatra 
• Cleopatra’s acknowledgement that her behaviour to the messenger is wrong 
• Antony’s betrayal of Cleopatra 
• Cleopatra’s grief at the news of Antony’s marriage 
• Cleopatra’s belief she is being punished for having betrayed the memory of 


Julius Caesar 
• Cleopatra’s desire to find out more about Octavia – dispatching Alexas  
• Cleopatra’s conflicting emotions. 
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King Lear 
 
Q2 By focusing closely on the literary and linguistic techniques used, explore 


how Shakespeare presents Lear in this extract from Act 1, Scene 4. [40] 
 


AO1 • Candidates should use accurate coherent expression and apply relevant 
literary and linguistic approaches, using appropriate terminology. 


 
• They may discuss any correct aspect of word, phrase, clause or sentence 


level terminology.  Candidates may also comment on drama terminology 
such as stage directions, and the spoken language features of drama. 


 


AO2 Candidates should explore HOW Shakespeare's use of language is used to present 
Lear at this point in the play. 
 
Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• Lear’s dehumanisation of Goneril 
• his uncontrollable rage 
• the insulting language he uses towards Goneril 
• the curses he places upon Goneril 
• the reduction of his followers  
• the escalating conflict between him and Goneril 
• his disintegrating relationship with his daughter 
• his anguish at his daughter’s treatment of him 
• his decision to go to Regan and his lack of insight into her true character  
• Lear’s loss of emotional self-control 
• his self-pity. 
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Much Ado About Nothing 
 
Q3 By focusing closely on the linguistic and literary techniques used, explore 


Shakespeare’s presentation of Beatrice's attitudes towards Benedick in this 
extract from Act 1, Scene 1. [40] 
 


AO1 • Candidates should use accurate coherent expression and apply relevant 
literary and linguistic approaches, using appropriate terminology. 


 
• They may discuss any correct aspect of word, phrase, clause or sentence 


level terminology.  Candidates may also comment on drama terminology 
such as stage directions, and the spoken language features of drama. 


 


AO2 Candidates should explore HOW Shakespeare's use of language establishes 
Beatrice’s attitudes to Benedick. 
 
Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 


• the ‘merry war’ between Beatrice and Benedick  
• her initial light-hearted enquiry about Signior Mountanto 
•  Beatrice’s confidence in voicing her opinions about Benedick 
• her mocking and insulting tone when speaking of Benedick 
• her witty and sarcastic use of language when describing Benedick 
• her attempts to belittle Benedick’s achievements in battle 
• the picture she paints of Benedick as an inconstant man 
• her criticisms of Benedick as intellectually limited 
• her mockery of his fashion sense 
• her apparent empathy for Claudio as Benedick’s companion. 
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Othello 
 
Q4 By focusing closely on the literary and linguistic techniques used, explore 


Shakespeare’s presentation of Othello’s state of mind in this extract from Act 
4, Scene 2. [40] 
 


AO1 • Candidates should use accurate coherent expression and apply relevant 
literary and linguistic approaches, using appropriate terminology. 


 
• They may discuss any correct aspect of word, phrase, clause or sentence 


level terminology.  Candidates may also comment on drama terminology 
such as stage directions, and the spoken language features of drama. 


 


AO2 Candidates should explore HOW Shakespeare's use of language establishes 
Othello’s state of mind at this point in the play. 
 
Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 


• Othello’s questioning of Desdemona 
• his rage and passion 
• his confrontational attitude 
• the fact that he has already condemned her 
• his belief in Desdemona’s infidelity 
• his accusatory tone towards Desdemona 
• the insulting language Othello uses against Desdemona 
• his insistence that he could bear any suffering in the world but not the 


suffering of his heart 
• his scornful and bitter attitude towards his wife 
• his dismissal of Desdemona’s weak defence 
• his unrelenting defamation of Desdemona’s character 
• his struggle with the conflicting emotions of love and jealousy 
• the pain his wife’s presence is causing him. 
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The Tempest 
 
Q5 By focusing closely on the literary and linguistic techniques used, explore 


how Shakespeare creates dramatic tension in this extract from Act 1, Scene 1.
 [40] 
 


AO1 • Candidates should use accurate coherent expression and apply relevant 
literary and linguistic approaches, using appropriate terminology. 


 
• They may discuss any correct aspect of word, phrase, clause or sentence 


level terminology.  Candidates may also comment on drama terminology 
such as stage directions, and the spoken language features of drama. 


 


AO2 There is clear tension at this point in the play and this extract is clearly dramatic for 
an audience watching. Candidates should explore HOW Shakespeare's use of 
language establishes dramatic tension. 
 
Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 


• the setting – a storm at sea 
• the use of the stage directions e.g. thunder and lightning 
• the pace of the action and dialogue 
• the frantic entrances/exits of characters 
• the cries from off-stage 
• the juxtaposition of a natural storm with Prospero’s actual conjuring of this 


event 
• the danger the storm poses to the characters 
• juxtaposition between the passengers and the crew – class conflict 
• the opening confrontation between Gonzalo and the Boatswain 
• the Boatswain’s disregard of rank in the face of a deadly storm –  the furious 


reactions of Antonio and Sebastian 
• the king’s lack of authority in these circumstances – he cannot control nature 
• the rebellion on board –  the captain has most authority in a storm 
• the atmosphere of chaos and confusion that is established  
• the establishment of key themes and ideas e.g. power/control, 


realism/illusion, master/servant relationships, conflict of social class etc. 
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Unit 3 Section A Shakespeare Assessment Grid 
 


Band 
AO1 


Apply concepts and methods from integrated linguistic and literary study as 
appropriate, using associated terminology and coherent written expression 


(25 marks) 


AO2 
Analyse ways in which meanings are shaped in texts 


 
(15 marks) 


5 


21-25 marks  
• thorough knowledge, understanding and insights gained from integrated 


study  
• sophisticated and purposeful application of concepts and methods; apt 


textual support  
• accurate and precise use of terminology  
• effectively organised response, utilising an academic style and register  
• confident and fluent expression  


13-15 marks  
• perceptive analysis of how language choices, form and structure 


affect meaning  
• mature and assured reading of texts  
• confident understanding of and appreciation of writers’ techniques  


4 


16-20 marks  
• clear evidence of integrated study  
• purposeful use of terminology  
• clearly understands and applies relevant concepts and methods 
• accurate and coherent written expression  
• effectively organised and shaped response  


10-12 marks  
• sustained analysis of how language choices, form and structure 


affect meaning  
• thoughtful reading of texts  
• secure reading of implicit meaning  
• sound understanding of literary/linguistic features  


3 


11-15 marks  
• some evidence of integrated study  
• reasonable use of terminology  
• some understanding of literary/linguistic concepts and methods, not always 


relevant  
• generally accurate and coherent written expression  
• clearly organised  


7-9 marks  
• some analysis of how language choices, form and structure affect 


meaning, though may not always be sustained  
• sensible reading of texts  
• sensible reading of implicit meaning  
• sensible understanding of literary/ linguistic features  


2 


6-10 marks  
• basic evidence of integrated study  
• basic use of key terminology, though may include some inaccuracy  
• basic understanding of concepts and methods 
• lapses in quality of written expression  
• straightforward organisation  


4-6 marks  
• basic analysis of how language choices, form and structure affect 


meaning  
• awareness of key linguistic/ literary features  
• straightforward understanding of texts with some generalisation 


and simplification  


1 


1-5 marks  
• limited evidence of integrated study  
• limited application of concepts and methods 
• irregular use of terminology  
• frequent lapses in clarity  
• response may lack organisation  


1-3 marks  
• limited awareness of how some of the most obvious choices in 


language, form, structure and vocabulary create basic meaning  
• superficial analysis of texts  
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Sticky Note

AO2 - some grasp of meaning. Sensible observation.



Line



Sticky Note

AO2 - more descriptive here.



Line



Line



Sticky Note

AO2 - clear attempt to probe the text. Sensible reading.



Line



Sticky Note

AO1 - limited here. Needs to specifically identify the feature.



Line



Sticky Note

AO2 - some relevant observations, mainly sensible.



Line



Sticky Note

AO1 - reasonable use of terminology. Clear attempt to apply terms to the text.



Line



Line



Sticky Note

AO2 - sensible probing of textual detail, sensible reading.
AO1 - missed opportunity for identifying terminology.







Line



Sticky Note

Context (which is not explicitly assessed on the extract response) being used but not being successfully applied to the actual extract. Therefore, there can be limited credit here for AO2.



Line



Line



Sticky Note

AO2 - needs textual support.



Line



Sticky Note

AO1 - some correct identification of terminology but needs a wider range.



Sticky Note

AO2 - sensible interpretation.



Sticky Note

AO1/AO2 - attempts to apply lang/lit concepts to meaning. Again, sensible observations made.




Line







Line



Sticky Note

AO1 - some evidence of integrated study.  
AO2 - clear attempt to link language to meaning. Sensible observations.



Line



Sticky Note

AO1 - reasonable use of terminology. Slips in places (e.g. concrete noun 'disease').

AO2 sensible reading. Some relevant analysis of language.



Line



Sticky Note

AO2 - sensible overview in conclusion.



Line



Sticky Note

AO2 - loses focus on the extract. Some irrelevant contextual detail.



Line



Sticky Note

AO1/AO2 - clear grasp.



Sticky Note

AO1 - 13 (Band 3)
Some evidence of integrated study. Mainly reasonable use of terminology but needs a wider range to move from Band 3. At points terminology needs to be more precise. Clearly organised.

AO2 - 8 (Band 3)
Mainly sensible reading with a clear grasp of Beatrice's dominant attitudes. Context (which is not explicitly assessed here) is not used to good effect in terms of analysing meaning and has limited relevance. This candidate would have benefitted from  more focused analysis of the actual extract.

TOTAL 13 + 8 = 21
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Sticky Note

AO1/AO2 - purposeful use of terminology linked to sensible reading.



Line



Line



Line



Line



Sticky Note

AO2 - thoughtful.



Line



Sticky Note

AO1 - focus on terminology sustained.



Sticky Note

AO2 - secure reading, Clearly focused on addressing the task.



Line



Sticky Note

AO1 - purposeful use of terms.



Sticky Note

AO1 - effective organisation.



Line



Line



Sticky Note

AO2 - insightful observations made but needs further development for Band 5. 







Sticky Note

AO1 - organised response.



Line



Sticky Note

AO1 - clear evidence of integrated study.

AO2 - sustained analysis of hoe language creates meaning.



Line



Sticky Note

AO1 - clear evidence of integrated study and purposeful use of terminology.

AO2 - thoughtful tracking of text. Secure reading.







Line



Sticky Note

AO1 - coherently organised. Maintains focus on the task. 



Line



Line



Sticky Note

AO1/AO2 - sustained linking of language and meaning. Terms purposefully applied.



Sticky Note

AO1 - clear evidence of integrated study.



Line







Line



Sticky Note

AO2 - continues to probe the text. Thoughtful and secure reading.



Line



Sticky Note

AO1 - still very organised, Focus on task is maintained - effectively organised response.



Line



Sticky Note

AO1/AO2 - integrates language and meaning. Sustained tracking of text. Thoughtful reading.







Sticky Note

AO1 - 20 (Band 4+)
Clear evidence of integrated study. Purposeful use of terminology. Coherent expression/organisation.

AO2 - 12 (Band 4+)
Sustained analysis of how language creates meaning, Thoughtful reading of the extract.

TOTAL  20 + 12 = 32



Sticky Note

AO1 - purposeful use of terminology.

AO2 - concludes with a strong overview . Thoughtful observations made.



Line
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Section A: Shakespeare extract


Answer one question in this section.


In your response, you are required to:
	 •	 apply concepts and methods from integrated linguistic and literary study
	 •	 analyse how meanings are shaped.


Either,


Antony and Cleopatra


1.	 By focusing closely on the linguistic and literary techniques used, explore how Shakespeare 
creates dramatic tension in this extract from Act 2, Scene 5.	 [40]


MESSENGER	 Madam, he’s married to Octavia.
CLEOPATRA	 The most infectious pestilence upon thee!
		  [Strikes him down.
MESSENGER	 Good madam, patience.
CLEOPATRA	 What say you? Hence,
		  [Strikes him.


		  Horrible villain! or I’ll spurn thine eyes
		  Like balls before me; I’ll unhair thy head;
		  [She hales him up and down.


		  Thou shalt be whipp’d with wire and stew’d in brine,
		  Smarting in ling’ring pickle.
MESSENGER		  Gracious madam,
		  I that do bring the news made not the match.
CLEOPATRA	 Say ’tis not so, a province I will give thee,
		  And make thy fortunes proud. The blow thou hadst
		  Shall make thy peace for moving me to rage; 
		  And I will boot thee with what gift beside
		  Thy modesty can beg.
MESSENGER	 He’s married, madam.
CLEOPATRA	 Rogue, thou hast liv’d too long.
		  [Draws a knife.


MESSENGER 		 Nay, then I’ll run.
		  What mean you, madam? I have made no fault.
		  [Exit.


CHARMIAN		 Good madam, keep yourself within yourself:
		  The man is innocent.
CLEOPATRA	 Some innocents scape not the thunderbolt.
		  Melt Egypt into Nile! and kindly creatures
		  Turn all to serpents! Call the slave again.
		  Though I am mad, I will not bite him. Call!
CHARMIAN		 He is afear’d to come.







Turn over.


17
1


0
U


3
0


1
0


3


(1710U30-1)


3


© WJEC CBAC Ltd.


CLEOPATRA		 I will not hurt him.
		  These hands do lack nobility, that they strike
		  A meaner than myself; since I myself
		  Hath given myself the cause.


		  Enter the Messenger again.
		  Come hither, sir.
		  Though it be honest, it is never good
		  To bring bad news. Give to a gracious message.
		  An host of tongues; but let ill tidings tell
		  Themselves when they be felt.
MESSENGER	 I have done my duty.
CLEOPATRA	 Is he married?
		  I cannot hate thee worser than I do,
		  If thou again say ‘Yes’.
MESSENGER	 He’s married, madam.
CLEOPATRA	 The gods confound thee! Dost thou hold there still?
MESSENGER	 Should I lie, madam?
CLEOPATRA	 O, I would thou didst,
		  So half my Egypt were submerg’d and made
		  A cistern for scal’d snakes! Go, get thee hence.
		  Hadst thou Narcissus in thy face, to me
		  Thou wouldst appear most ugly. He is married?
MESSENGER	 I crave your Highness’ pardon.
CLEOPATRA		  He is married?
MESSENGER	 Take no offence that I would not offend you;
		  To punish me for what you make me do
		  Seems much unequal. He’s married to Octavia.
CLEOPATRA	 O, that his fault should make a knave of thee
		  That art not what th’art sure of! Get thee hence.
		  The merchandise which thou hast brought from Rome
		  Are all too dear for me. Lie they upon thy hand,
		  And be undone by ’em!	 [Exit Messenger.
CHARMIAN		 Good your Highness, patience.
CLEOPATRA	 In praising Antony, I have disprais’d Caesar.
CHARMIAN		 Many times, madam.
CLEOPATRA	 I am paid for’t now. Lead me from hence,
		  I faint. O Iras, Charmian! ’Tis no matter.
		  Go to the fellow, good Alexas; bid him
		  Report the feature of Octavia, her years,
		  Her inclination; let him not leave out
		  The colour of her hair. Bring me word quickly.
		  [Exit Alexas.


		  Let him for ever go – let him not, Charmian – 
		  Though he be painted one way like a Gorgon,
		  The other way’s a Mars. [To Mardian] Bid you Alexas
		  Bring me word how tall she is. – Pity me, Charmian,
		  But do not speak to me. Lead me to my chamber.		  [Exeunt.
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Or,


King Lear


2.	 By focusing closely on the linguistic and literary techniques used, explore how Shakespeare 
presents Lear in this extract from Act 1, Scene 4.	 [40]


LEAR		  Darkness and devils!
	 Saddle my horses; call my train together.
	 Degenerate bastard! I’ll not trouble thee;
	 Yet have I left a daughter.
GONERIL	You strike my people; and your disorder’d rabble
	 Make servants of their betters.


	 Enter ALBANY


LEAR 	 Woe, that too late repents! – O, sir, are you come?
	 Is it your will? Speak, sir. – Prepare my horses.
	 Ingratitude, thou marble-hearted fiend,
	 More hideous when thou show’st thee in a child
	 Than the sea-monster!
ALBANY 		  Pray, sir, be patient.
LEAR	 [To Goneril] Detested kite! thou liest: 
	 My train are men of choice and rarest parts,
	 That all particulars of duty know;
	 And in the most exact regard support
	 The worships of their name. – O most small fault,
	 How ugly didst thou in Cordelia show!
	 Which, like an engine, wrench’d my frame of nature
	 From the fix’d place; drew from my heart all love
	 And added to the gall. O Lear, Lear, Lear!
	 Beat at this gate that let thy folly in


		  [Striking his head.


	 And thy dear judgment out! Go, go, my people. 
		  [Exeunt Kent and Knights.


ALBANY	 My lord, I am guiltless, as I am ignorant
	 Of what hath moved you.
LEAR 		  It may be so, my lord.
	 Hear, Nature, hear; dear goddess, hear.
	 Suspend thy purpose, if thou didst intend
	 To make this creature fruitful.
	 Into her womb convey sterility;
	 Dry up in her the organs of increase;
	 And from her derogate body never spring
	 A babe to honour her! If she must teem,
	 Create her child of spleen, that it may live
	 And be a thwart disnatur’d torment to her.
	 Let it stamp wrinkles in her brow of youth,
	 With cadent tears fret channels in her cheeks,
	 Turn all her mother’s pains and benefits
	 To laughter and contempt, that she may feel
	 How sharper than a serpent’s tooth it is
	 To have a thankless child. Away, away!		  [Exit.
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ALBANY 	 Now, gods that we adore, whereof comes this?
GONERIL	Never afflict yourself to know more of it;
	 But let his disposition have that scope
	 As dotage gives it.


	 Re-enter LEAR.


LEAR 	 What, fifty of my followers at a clap!
	 Within a fortnight!
ALBANY 		  What’s the matter, sir?
LEAR	 I’ll tell thee. [To Goneril] Life and death! I am asham’d
	 That thou hast power to shake my manhood thus;
	 That these hot tears, which break from me perforce,
	 Should make thee worth them. Blasts and fogs upon thee!
	 Th’ untented woundings of a father’s curse
	 Pierce every sense about thee! – Old fond eyes,
	 Beweep this cause again, I’ll pluck ye out,
	 And cast you, with the waters that you loose,
	 To temper clay. Ha! Is’t come to this?
	 Let it be so. I have another daughter,
	 Who, I am sure, is kind and comfortable.
	 When she shall hear this of thee, with her nails
	 She’ll flay thy wolfish visage. Thou shalt find
	 That I’ll resume the shape which thou dost think
	 I have cast off for ever. 			   [Exit Lear.
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Or,


Much Ado About Nothing


3.	 By focusing closely on the linguistic and literary techniques used, explore Shakespeare’s 
presentation of Beatrice’s attitudes towards Benedick in this extract from Act 1, Scene 1.	 [40]


	 BEATRICE	 I pray you, is Signior Mountanto return’d from the
		  wars or no?
	 MESSENGER	 I know none of that name, lady: there was none such
		  in the army of any sort.
	 LEONATO	 What is he that you ask for, niece?
	 HERO	 My cousin means Signior Benedick of Padua.
	 MESSENGER	 O, he’s return’d; and as pleasant as ever he was.
	 BEATRICE	 He set up his bills here in Messina, and challeng’d 
		  Cupid at the flight; and my uncle’s fool, reading
		  the challenge, subscrib’d for Cupid, and challeng’d 
		  him at the bird-bolt. I pray you, how many hath he
		  kill’d and eaten in these wars? But how many hath 
		  he kill’d? For, indeed, I promised to eat all of his killing.
	 LEONATO 	 Faith, niece, you tax Signior Benedick too much; 
		  but he’ll be meet with you, I doubt it not.
	 MESSENGER	 He hath done good service, lady, in these wars.
	 BEATRICE	 You had musty victual, and he hath holp to eat it;
		  he is a very valiant trencherman; he hath an 
		  excellent stomach.
	 MESSENGER	 And a good soldier too, lady.
	 BEATRICE	 And a good soldier to a lady; but what is he to a lord?
	 MESSENGER	 A lord to a lord, a man to a man; stuff’d with all 
		  honourable virtues.
	 BEATRICE	 It is so, indeed; he is no less than a stuff’d man;
		  but for the stuffing – well, we are all mortal.
	 LEONATO 	 You must not, sir, mistake my niece: there is a 
		  kind of merry war betwixt Signior Benedick and her; 
		  they never meet but there’s a skirmish of wit 
		  between them.
	 BEATRICE	 Alas, he gets nothing by that. In our last 
		  conflict four of his five wits went halting off, and 
		  now is the whole man govern’d with one; so that if 
		  he have wit enough to keep himself warm, let him 
		  bear it for a difference between himself and his
		  horse; for it is all the wealth that he hath left, 
		  to be known a reasonable creature. Who is his 
		  companion now? He hath every month a new sworn brother.
	 MESSENGER	 Is’t possible?
	 BEATRICE	 Very easily possible: he wears his faith but as
		  the fashion of his hat; it ever changes with
		  the next block.
	 MESSENGER	 I see, lady, the gentleman is not in your books.
	 BEATRICE	 No; an he were, I would burn my study. But, I pray 
		  you, who is his companion? Is there no young
		  squarer now that will make a voyage with him to the devil?
	 MESSENGER	 He is most in the company of the right noble Claudio.
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	 BEATRICE	 O Lord! He will hang upon him like a disease; he
		  is sooner caught than the pestilence, and the taker 
		  runs presently mad. God help the noble Claudio! If
		  he have caught the Benedick, it will cost him a 
		  thousand pound ere ’a be cured.
	 MESSENGER	 I will hold friends with you, lady.
	 BEATRICE	 Do, good friend.
	 LEONATO 	 You will never run mad, niece.
	 BEATRICE	 No, not till a hot January.
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Or,


Othello


4.	 By focusing closely on the linguistic and literary techniques used, explore Shakespeare’s 
presentation of Othello’s state of mind in this extract from Act 4, Scene 2.	 [40]


	 OTHELLO	 Why, what art thou?
	 DESDEMONA 	 Your wife, my lord; your true and loyal wife.
	 OTHELLO	 Come, swear it, damn thyself; lest, being like one of 


heaven, the devils themselves should fear to seize 
thee; therefore be double damn’d – swear thou art 
honest.


	 DESDEMONA 	 Heaven doth truly know it.
	 OTHELLO	 Heaven truly knows that thou art false as hell.
	 DESDEMONA 	 To whom, my lord? With whom? How am I false?
	 OTHELLO	 Ah, Desdemona! away! away! away!
	 DESDEMONA	 Alas the heavy day! Why do you weep?
		  Am I the motive of these tears, my lord?
		  If haply you my father do suspect
		  An instrument of this your calling back,
		  Lay not your blame on me; If you have lost him,
		  Why, I have lost him too.
	 OTHELLO					     Had it pleas’d heaven
		  To try me with affliction; had they rain’d
		  All kinds of sores and shames on my bare head,
		  Steep’d me in poverty to the very lips,
		  Given to captivity me and my utmost hopes,
		  I should have found in some place of my soul
		  A drop of patience; but, alas, to make me
		  The fixed figure for the time of scorn
		  To point his slow unmoving finger at! – O, O!
		  Yet could I bear that too; well, very well;
		  But there, where I have garner’d up my heart,
		  Where either I must live or bear no life,
		  The fountain from the which my current runs,
		  Or else dries up – to be discarded thence!
		  Or keep it as a cistern for foul toads
		  To knot and gender in! Turn thy complexion there,
		  Patience, thou young and rose-lipp’d cherubin – 
		  Ay, here, look grim as hell.
	 DESDEMONA	 I hope my noble lord esteems me honest.
	 OTHELLO	 O, ay; as summer flies are in the shambles,
		  That quicken even with blowing. O thou weed
		  Who art so lovely fair and smell’st so sweet
		  That the sense aches at thee!
		  Would thou had’st never been born!
	 DESDEMONA	 Alas, what ignorant sin have I committed?
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	 OTHELLO	 Was this fair paper, this most goodly book,
		  Made to write ‘whore’ upon? What committed!
		  Committed! O thou public commoner!
		  I should make very forges of my cheeks
		  That would to cinders burn up modesty,
		  Did I but speak thy deeds. What committed!
		  Heaven stops the nose at it, and the moon winks;
		  The bawdy wind, that kisses all it meets,
		  Is hush’d within the hollow mine of earth
		  And will not hear it. What committed!
		  Impudent strumpet!
	 DESDEMONA				    By heaven, you do me wrong.
	 OTHELLO	 Are not you a strumpet?
	 DESDEMONA					     No, as I am a Christian.
		  If to preserve this vessel for my lord
		  From any other foul unlawful touch
		  Be not to be a strumpet, I am none.
	 OTHELLO	 What, not a whore?
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Or,


The Tempest


5.	 By focusing closely on the linguistic and literary techniques used, explore how Shakespeare 
creates dramatic tension in this extract from Act 1, Scene 1.	 [40]


On a ship at sea; a tempestuous noise of thunder and lightning heard.


Enter a Shipmaster and a Boatswain


MASTER		 Boatswain!
BOATSWAIN	 Here, master; what cheer?
MASTER		 Good! Speak to th’mariners; fall to ’t yarely, or we run 
			   ourselves aground; bestir, bestir.	 [Exit.


			   Enter Mariners


BOATSWAIN	 Heigh, my hearts! cheerly, cheerly, my hearts! 
			   yare, yare! Take in the topsail. Tend to th’ master’s whistle. 
			   Blow, till thou burst thy wind, if room enough


			   Enter ALONSO, SEBASTIAN, ANTONIO, FERDINAND, GONZALO, and 
Others


ALONSO 	 Good boatswain, have care. Where’s the master? Play the men.
BOATSWAIN	 I pray now, keep below.
ANTONIO 	 Where is the master, boson?
BOATSWAIN	 Do you not hear him? You mar our 
			   labour; keep your cabins; you do assist the storm.
GONZALO 	 Nay, good, be patient.
BOATSWAIN	 When the sea is. Hence! What cares these roarers for the 
			   name of king? To cabin! silence! Trouble us not.
GONZALO 	 Good, yet remember whom thou hast aboard.
BOATSWAIN 	 None that I more love than myself. You are a counsellor; 
			   if you can command these elements to silence, and 
			   work the peace of the present, we will not hand a rope
			   more. Use your authority; if you cannot, give thanks you have
			   liv’d so long, and make yourself ready in your 
			   cabin for the mischance of the hour, if it so hap. – Cheerly, good 
			   hearts! – Out of our way, I say.	 [Exit.
GONZALO 	 I have great comfort from this fellow. Methinks he hath 
			   no drowning mark upon him; his complexion is 
			   perfect gallows. Stand fast, good Fate, to his hanging; 
			   make the rope of his destiny our cable, for our own doth 
			   little advantage. If he be not born to be hang’d, our case
			   is miserable. 	 [Exeunt.


			   Re-enter Boatswain


BOATSWAIN 	 Down with the topmast! Yare, lower, lower! Bring her to 
			   try wi’th’ main-course. [A cry within] A plague upon this 
			   howling! They are louder than weather or our office!


			   Re-enter SEBASTIAN, ANTONIO, and GONZALO


			   Yet again! What do you here? Shall we give o’er, 
			   and drown? Have you a mind to sink?
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SEBASTIAN 		  A pox o’ your throat, you bawling, blasphemous, 
		  incharitable dog!
BOATSWAIN 		 Work you, then.
ANTONIO 		  Hang, cur; hang, you whoreson, insolent noise-maker; 
		  we are less afraid to be drown’d than thou art.
GONZALO 		  I’ll warrant him for drowning, though the ship were 
		  no stronger than a nutshell, and as leaky as an 
		  unstanched wench.
BOATSWAIN 		 Lay her a-hold, a-hold; set her two courses; off to 
		  sea again; lay her off.


		  Enter Mariners, wet


MARINERS		  All lost! to prayers, to prayers! all lost! 


[Exeunt.


BOATSWAIN 		 What, must our mouths be cold?
GONZALO 		  The King and Prince at prayers! Let’s assist them,
		  For our case is as theirs.
SEBASTIAN 			   I am out of patience.
ANTONIO 		  We are merely cheated of our lives by drunkards.
		  This wide-chopp’d rascal – would thou mightest lie drowning
		  The washing of ten tides!
GONZALO 			   He’ll be hang’d yet,
		  Though every drop of water swear against it,
		  And gape at wid’st to glut him.
		  [A confused noise within: Mercy on us! We split, we split! 
		  Farewell, my wife and children! Farewell, brother! 
		  We split, we split, we split! 
ANTONIO 		  Let’s all sink wi’ th’ King.
SEBASTIAN 		  Let’s take leave of him.


[Exeunt ANTONIO and SEBASTIAN.


GONZALO 		  Now would I give a thousand furlongs of sea for an acre of barren ground – 
long heath, brown furze, any thing. The wills above be done, but I would fain 
die a dry death.				    [Exeunt.
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Section B: Shakespeare essay 
 


Section B Mark Allocation 
 


 AO1 AO2 AO3 


80 marks 35 15 30 
 
The indicative content, reference to relevant terms and contextual factors are suggested 
approaches rather than an exhaustive list. Do not expect to see all of the points below. It is 
possible that candidates may select entirely different approaches. We should keep an open 
mind and reward valid, well-supported ideas which demonstrate independent thinking.  
 
Candidates may choose to discuss stylistic features and parts of the plays which do not 
appear in the mark scheme. Reward all valid points.  
 
In their response, candidates are required to:  
 


• apply concepts and methods from integrated linguistic and literary study  
• analyse how meanings are shaped  
• demonstrate understanding of the significance and influence of the contexts in 


which texts are produced and received. 
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Antony and Cleopatra 
 
Q6 "Shakespeare presents Antony as a man desperate to establish his own identity 


and his honour as a Roman hero." Discuss the presentation of Antony in the light of 
this statement. [80] 


AO1 • Candidates should select relevant supporting material to show how Antony is 
presented and should consider how far he is ‘a man desperate to establish his own 
identity and his honour as a Roman hero.’ 


• Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well as in 
the candidate’s ability to organise material and choose an appropriate academic 
style and register. 


AO2 Candidates are free to discuss different interpretations of Antony’s character as long as 
they consider HOW these readings have been constructed. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 


• Antony’s identity crisis – the way he alludes on several occasions to his loss of 
identity 


• Antony’s history and identity as a Roman hero 
• Antony’s duty as one of the three leaders of the Roman Empire and a proven 


soldier 
• Antony’s conflicted identity – his refusal to answer the call of duty from Rome and 


his inability to reconcile his Roman duty with his human passions 
• Antony’s fall from Roman grace -  loss of political power and authority 
• how Antony’s reputation/masculine identity is destroyed through his relationship 


with Cleopatra – his feminisation 
• Antony’s shift in identity from military commander to Cleopatra’s lover 
• how Antony’s inner conflict (duty v love) leads to the war with Caesar 
• Antony’s marriage to Octavia 
• Antony’s abandonment of duty when he returns to Egypt and Cleopatra 
• Antony’s suicide and the impact of that on masculine values. 


 
Candidates should support their analysis with relevant textual reference. There should be 
some analysis of literary and linguistic features in their response and they should 
consider HOW meaning has been created. 


AO3 Candidates must engage with the contextual focus in the question, the presentation of 
Antony as a man desperate to establish his own identity and his honour as a Roman hero. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in response 
to this question might be: 
 


• the historical influences in the play 
• classical Roman masculinity 
• the role of the hero/Roman hero 
• the role of men within a patriarchal society 
• male attitudes to women 
• the importance of masculine reputation within both Roman and Egyptian society 
• the military context of the play 
• the masculinity of war. 
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Q7 Explore how Shakespeare presents both personal and political loyalty in 
Antony and Cleopatra. [80] 


AO1 • Candidates should select relevant supporting material to show how both 
personal and pollical loyalty are presented in the play. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


AO2 Candidates need to show understanding of the significance of the personal and 
political loyalty to the play as a whole. Candidates are free to discuss any different 
interpretations of personal and political loyalty as long as they consider HOW these 
issues are explored. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• power struggles between personal and professional lives 
• political, emotional and marital loyalty/disloyalty 
• Antony’s required political loyalty as one of the three leaders of the Roman 


Empire and a proven soldier 
• Antony’s perceived disloyalty in refusing to answer the call of duty from 


Rome 
• Antony neglecting his public duties to spend time with Cleopatra – personal 


v political loyalty  
• Cleopatra’s request that Antony put their personal love above political 


loyalty 
• Antony’s shift from military commander (public/political) to Cleopatra’s lover 


(personal) 
• how Antony’s inner conflict (personal v political) leads to the war with 


Caesar 
• Caesar’s ability to place political loyalty before emotion – the marriage of his 


sister to Antony 
• Antony’s marriage of duty to Octavia – political loyalty but a betrayal of his 


personal feelings for Cleopatra 
• Antony’s disloyalty to his marriage vows by returning to Cleopatra Antony’s 


abandonment of political loyalty when he returns to Egypt and Cleopatra 
• the rivalry between Caesar and Antony 
• Menas’ disloyalty in his betrayal of the triumvirate by suggesting Pompey kill 


them 
• the way in which Lepidus and Caesar are disloyal to Antony by going to war 


against Pompey despite their earlier pact  
• Enobarbus’ disloyalty when abandons his dutiful role to Antony and defects 
• Cleopatra’s loyalty as a leader and her suicide 
• Antony’s suicide and the disloyalty to masculine values 
• issues of loyalty and duty as represented by the soldiers in the play. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 
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AO3 Candidates must engage with the contextual focus in the question, personal and 
political loyalty in the play. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the historical influences in the play 
• issues of masculine loyalty 
• gender roles 
• the expected roles of men and women in relationships 
• the power struggle between the two empires 
• the significance of male honour 
• loyalty in the military context of the play 
• the importance of duty in both Rome and Egypt 
• the importance of masculine reputation within both Roman and 


Egyptian society. 
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King Lear 
 
Q8 "Shakespeare presents female power and determination in King Lear as a 


destructive force." How far do you agree with this interpretation of King 
Lear? [80] 


AO1 • Candidates should select relevant supporting material to show how far 
Shakespeare presents female power and determination as a destructive 
force. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


AO2 Candidates need to show understanding of the significance of female power in the 
play as a whole. They may choose to agree or disagree with the viewpoint that 
female power and determination is a destructive force. Candidates are free to 
discuss different interpretations of female power as long as they consider HOW 
these readings have been constructed. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• the love test and how the daughters react to it 
• how Goneril and Regan initially flatter Lear and appear to be dutiful 


daughters 
• the motivation behind the actions of Goneril and Regan 
• Goneril and Regan’s treatment of Lear 
• how Goneril and Regan betray their father 
• Goneril and Regan’s moral weakness in the face of temptation 
• violence orchestrated by women 
• the violent blinding of Gloucester 
• Goneril’s poisoning of her sister and subsequent suicide 
• how Goneril plots to kill her husband and Regan 
• the deaths of Goneril and Regan 
• female promiscuity 
• how Cordelia’s defiance can be seen as a challenge to the patriarchal order 
• Cordelia’s banishment  
• Cordelia’s silence and then her subsequent absence from the play 
• Cordelia as a moral force of goodness and virtue 
• Cordelia’s role as a selfless daughter who embodies virtues such as 


compassion, pity and love 
• Cordelia’s tragic death. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 
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AO3 Candidates must engage with the contextual focus of the question – female power 
and determination as a destructive force. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the historical influences in the play 
• the Chain of Being 
• the play as a tragedy 
• the role of women in a patriarchal society 
• conventional parent/child relationships 
• Cordelia’s initial subversion of the stereotypical daughter but then her 


conformity in the latter stages of the play 
• how Cordelia’s return could be interpreted as a restoration of patriarchy 
• how the sisters would have been perceived by a Jacobean audience 
• how modern audiences may react to the sisters. 
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Q9 "The saddest thing about betrayal is that it never comes from your enemies." 
Examine Shakespeare’s presentation of betrayal in King Lear in the light of 
this statement. [80] 


AO1 • Candidates should select relevant supporting material to show how betrayal 
is presented in the play as a whole. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


AO2 Candidates need to show understanding of the significance of betrayal within the 
play. Candidates are free to discuss any different interpretations as long as they 
consider HOW these issues are explored. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• family betrayal 
• parental betrayal of their children 
• the lack of loyalty and compassion shown by characters 
• how far King Lear betrays his duty as a monarch through the 


division of the country – on a personal and political level 
• the political tragedy when Lear divides his kingdom and how that manifests 


itself as a betrayal of family life 
• Lear’s betrayal of the Chain of Being 
• Lear's banishment of Cordelia and Kent as an act of betrayal 
• how Goneril plots to kill her husband and Regan 
• sibling jealousy and betrayal  
• Shakespeare’s use of the sub-plot, focusing on Edmund and his 


relationships with Gloucester and Edgar 
• how Edmund, Goneril and Regan betray their fathers 
• political, emotional and marital betrayal. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 


AO3 Candidates must engage with the contextual focus in the question, the way betrayal 
is presented. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the historical influences in the play 
• the Chain of Being 
• parent/child relationships 
• gender roles in a patriarchal society 
• the divine right of kings 
• the play as a tragedy 
• the Wheel of Fortune 
• Christian virtues and religious influence.  
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Much Ado About Nothing 
 
Q10 Discuss how Shakespeare uses the relationship between Hero and Claudio to 


present social and political issues in Much Ado About Nothing. [80] 
AO1 • Candidates should select relevant supporting material to show how 


Shakespeare uses the relationship between Hero and Claudio to present 
social and political issues. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


AO2 Candidates need to show understanding of how Shakespeare uses the relationship 
between Hero and Claudio to present social and political issues within the play. 
Candidates are free to discuss different interpretations as long as they 
consider HOW these issues are explored. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• first impressions of Claudio as a soldier and a man of honour 
• the speed with which he falls in love with Hero and the intensity of his 


emotions 
• how swift he is to believe the worst of Hero 
• Claudio's obsession with his own honour 
• Hero as the ‘ideal’ women’ – respectful, chaste, obedient and quiet 
• the objectification of Hero and traditional courtships 
• Hero’s conventional submissiveness 
• the arranged marriage and Hero’s passivity  
• Hero’s limited actions and words within the play 
• Hero’s inability to seize back her own honour 
• Hero’s public denunciation and victimisation 
• how Hero’s reputation is publicly slandered    - the accusations made 


against Hero and the way society would have perceives her as a result 
• Claudio’s treatment of Hero in the face of apparent adversity  
• Claudio being tricked by Hero 
• how Shakespeare parallels Claudio’s relationship with Hero with that of 


Benedick and Beatrice 
• his desire to redeem himself when he realises he has misjudged hero 
• the play’s ending. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 
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AO3 Candidates must engage with the contextual focus in the question, how 
Shakespeare uses the relationship between Hero and Claudio to present social 
and political issues. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the play’s genre 
• concepts of the ‘ideal’ Elizabethan women 
• the role of women in a patriarchal society 
• gender inequality 
• female oppression 
• formal courtships of the period 
• the role of marriage within a male-dominated society 
• conventional father/daughter relationships 
• the importance of honour in a patriarchal society 
• expectations regarding female chastity 
• infidelity in relationships. 
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Q11 "For the audience, the entertainment is in the joy of trickery." In the light of 
this statement, explore Shakespeare’s presentation of appearance and reality 
in Much Ado About Nothing. [80] 


AO1 • Candidates should select relevant supporting material to show how 
Shakespeare makes use of appearance and reality within the play. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


AO2 Candidates need to show understanding of the significance of appearance and 
reality in the play. There should be some understanding of both the serious and 
comic nature of the theme.  Candidates should discuss any different interpretations 
as long as they consider HOW these issues are explored. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 


• the title of the play 
• the comic role that Dogberry and the Watch play 
• the self-deception of Dogberry and the Watch 
• Don John’s malevolent deception which leads to Hero being discredited 
• the way Claudio is deceived by Don John and Borachio 
• how the failure of Dogberry and the Watch to make Leonato aware of 


the deception nearly results in tragedy 
• how the linguistic diversions of Dogberry and the Watch create a barrier 


to the immediate truth regarding Hero being revealed 
• Hero’s public denunciation and victimisation 
• Hero’s deception of Claudio and his belief that he is marrying someone 


else 
• the self-deception of Beatrice and Benedick 
• how Beatrice and Benedick are tricked by Don Pedro and his 


accomplices 
• Benedick over-hearing a conversation which informs him Beatrice is in 


love with him 
• the idea of cuckoldry 
• how appearance v reality causes tension at various points in the play 
• the resolution of the play. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 
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AO3 Candidates must engage with the contextual focus in the question, appearance and 
reality in the play. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the play’s genre 
• elements of both tragedy and comedy 
• social status and hierarchy  
• the Watch as subjects of satire in the Elizabethan period 
• the role of the constable in Elizabethan England 
• male/female honour 
• concepts of the ‘ideal’ Elizabethan women 
• the influence of patriarchal expectations 
• gender roles 
• formal courtships of the period 
• the role of marriage within a male-dominated society 
• conventional parent/child relationships 
• the implications of Hero's denunciation on the social standing of her family 


and the disgrace it would bring. 
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Othello 
 
Q12 "Far from the conventional Elizabethan woman." Consider Shakespeare’s 


presentation of Emilia in the light of this statement.  [80] 
AO1 • Candidates should select relevant supporting material to show how Emilia is 


presented. 
• Candidates should select appropriate supporting evidence from the text and 


apply relevant literary and linguistic terminology in their analysis. 
• Accuracy and coherence will be seen in the way knowledge is used as well 


as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


AO2 Candidates need to show understanding of the significance of Emilia in the play as 
a whole. They may choose to agree or disagree with the viewpoint given.  
Candidates are free to discuss different interpretations of Emilia’s character as long 
as they consider HOW these readings have been constructed 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• how other characters perceive Emilia 
• her relationship with Desdemona 
• the contrasts between the two women, particularly in terms of their attitudes 


to marriage 
• her marriage to Iago 
• Iago’s treatment of Emilia 
• Emilia’s love for her husband, Iago and how it leaves her nothing but 


regret and deep despair 
• how Emilia, out of love for her husband, Iago, betrays Desdemona and 


steals her precious handkerchief. 
• Emilia’s courageous exposure of Iago  
• the way in which she reveals the truth about Desdemona’s infidelity 
• her role in Iago’s downfall - betraying him for justice 
• her death. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 


AO3 Candidates must engage with the contextual focus of the question, Emilia and 
whether she is far from the conventional Elizabethan woman. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the play’s genre 
• concepts of the ‘ideal’ Elizabethan women 
• the role of women in a patriarchal society 
• gender inequality 
• female oppression 
• the role of marriage within a male-dominated society 
• expectations regarding female chastity 
• infidelity in relationships. 
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Q13 "I am not what I am." Explore Shakespeare’s presentation of status and 
identity in Othello. [80] 


AO1 • Candidates should select relevant supporting material to show how status 
and identity is presented in the play. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


AO2 Candidates need to show understanding of how Shakespeare uses the issues of 
status and identity in the play as a whole. Candidates should discuss any different 
interpretations as long as they consider HOW these issues are explored. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 


• identity through race, gender, social status or relationships 
• Othello’s ethnicity as a Moor – a symbol of power at the start of the play but 


it later becomes a source of alienation 
• Othello as a symbol of both military and social power 
• Othello’s transformation from noble general to irrational husband 
• Iago seeking Othello’s social power and privilege 
• the juxtaposition between Othello and Iago 
• Iago’s duplicitous personality and the power that gives him 
• Iago’s multi-faceted demeanour 
•  the rivalry between Iago and Cassio 
• women as submissive females 
• the representation of women as sexually promiscuous 
• loss of reputation 
• identity as changeable rather than stable. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 


AO3 Candidates must engage with the contextual focus of the question, the presentation 
of status and identity. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the influence of patriarchal expectations 
• the role of women in a patriarchal society 
• the ideal Elizabethan woman 
• gender roles in patriarchal societies 
• power and social status 
• male attitudes to women 
• male rivalry 
• marriage 
• conventional parent/child relationships. 
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The Tempest 
 
Q14 "A conventional, passive heroine." Discuss Shakespeare’s presentation of 


Miranda in the light of this statement. [80] 
 


AO1 • Candidates should select relevant supporting material to show how Miranda 
is presented. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


 
AO2 Candidates need to show understanding of the significance of Miranda in the play 


as a whole. They may choose to agree or disagree with the viewpoint given.  
Candidates are free to discuss different interpretations of Miranda’s character as 
long as they consider HOW these readings have been constructed 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• Miranda’s life on the island 
• Miranda as the submissive daughter who complies with Prospero’s demand 


for parental respect 
• the clear power imbalance within the relationship with her father - 


Prospero’s over-protective and domineering relationship with his daughter 
• Prospero’s reasons for keeping Miranda’s origins from her 
• when and why Prospero chooses to reveal the past to Miranda 
• the role of marriage – Miranda as the conventional daughter whose father 


her husband for her, ensuring that she ends up with a suitor of appropriate 
status 


• Miranda’s lack of control over her life - the way Prospero uses magic to 
charm Miranda asleep to that he can set about the plan of procuring a 
husband for her 


• Miranda’s passivity as Prospero and Ferdinand discuss the marriage that is 
to occur 


• how Prospero controls the development of the relationship between 
Miranda and Ferdinand 


• the way Miranda rebels and talks to Ferdinand despite the ‘precepts’ her 
father has given her 


• Miranda’s love of her father but also her awareness of the faults in his 
character. 


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 
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AO3 Candidates must engage with the contextual focus of the question, Miranda as a 
passive and conventional hero. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the play’s genre 
• concepts of the ‘ideal’ Elizabethan women 
• the role of women in a patriarchal society 
• gender inequality 
• female oppression 
• the role of marriage within a male-dominated society 
• expectations regarding female chastity. 
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Q15 "An instrument of manipulation, intimidation and control in society." In the 
light of this statement, explore Shakespeare’s presentation of the use of 
magic in The Tempest. [80] 


AO1 • Candidates should select relevant supporting material to show how magic is 
presented in the play. 


• Candidates should select appropriate supporting evidence from the text and 
apply relevant literary and linguistic terminology in their analysis. 


• Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. 


AO2 Candidates need to show understanding of the significance of the magic to the play 
as a whole. Candidates are free to discuss any different interpretations of power as 
long as they consider HOW these issues are explored. 
 
Reward all valid interpretations. 
 
Candidates may choose to explore: 
 


• the use of magic as a form of power and control 
• Prospero’s use of magic to give himself God-like power and status 
• Prospero’s books 
• Prospero’s power in conjuring up the storm 
• Prospero’s magic imprisonment of Alonso, Antonio and Sebastian 
• the way Prospero uses magic to charm Miranda asleep to that he can set 


about the plan of procuring a husband for her 
• how Prospero controls the development of the relationship between 


Miranda and Ferdinand 
• the role of Ariel 
• Ariel's as an ethereal spirit – an elemental being of the higher order 
• Ariel as a representation of the supernatural elements of the island 
• the use of magic, spiritual and supernatural power within the play as 


sources of deception and trickery 
• how the fate of individuals is decided by supernatural intervention as 


opposed the characters or their actions. 
 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and 
they should consider HOW meaning has been created. 


AO3 Candidates must engage with the contextual focus of the question, magic within the 
play. 
 
All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question might be: 
 


• the play’s genre 
• attitudes to magic and witchcraft 
• social status and hierarchy 
• gender roles in a patriarchal society 
• issues of colonialism/cultural imperialism 
• father/daughter relationships 
• sovereignty and kingship. 
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Unit 3 Section B Shakespeare Assessment Grid 
 


Band 


AO1 
Apply concepts and methods from integrated linguistic and 


literary study as appropriate, using associated terminology and 
coherent written expression 


 
(35 marks) 


AO2 
Analyse ways in which meanings are shaped in texts 


 
 
 


(15 marks) 


AO3 
Demonstrate the significance and influence 
of the contexts in which texts are produced 


and received 
 


(30 marks) 


5 


29-35 marks  
• thorough knowledge, understanding and insights gained from 


integrated study  
• sophisticated and purposeful application of concepts and 


methods; apt textual support  
• accurate and precise use of terminology  
• effectively organised response, utilising an academic style and 


register  
• confident and fluent expression  


13-15 marks  
• perceptive analysis of how language choices, form 


and structure affect meaning  
• mature and assured reading of texts  
• confident understanding of and appreciation of writers’ 


techniques  


26-30 marks 
• confident evaluation of impact of 


contextual factors in shaping the 
production and reception of texts  


• confident grasp of overview  


4 


22-28 marks  
• clear evidence of integrated study  
• purposeful use of terminology  
• clearly understands and applies relevant concepts and methods 
• accurate and coherent written expression  
• effectively organised and shaped response  


10-12 marks  
• sustained analysis of how language choices, form and 


structure affect meaning  
• thoughtful reading of texts  
• secure reading of implicit meaning  
• sound understanding of literary/linguistic features  


20-25 marks  
• sound awareness of the influence of 


contextual factors on the production and 
reception of texts  


• secure grasp of overview  


3 


15-21 marks  
• some evidence of integrated study  
• reasonable use of terminology  
• some understanding of literary/linguistic concepts and methods, 


not always relevant  
• generally accurate and coherent written expression  
• clearly organised  


7-9 marks  
• some analysis of how language choices, form and 


structure affect meaning, though may not always be 
sustained  


• sensible reading of texts  
• sensible reading of implicit meaning  
• sensible understanding of literary/ linguistic features  


14-19  marks  
• sensible awareness of the influence of 


contextual factors on the production and 
reception of texts  


• sensible grasp of overview  


2 


8-14 marks  
• basic evidence of integrated study  
• basic use of key terminology, though may include some 


inaccuracy  
• basic understanding of concepts and methods 
• lapses in quality of written expression  
• straightforward organisation  


4-6 marks  
• basic analysis of how language choices, form and 


structure affect meaning  
• awareness of key linguistic/ literary features  
• straightforward understanding of texts with some 


generalisation and simplification  


8-13 marks  
• basic awareness of the influence of 


contextual factors on the production and 
reception of texts  


• basic overview  


1 


1-7 marks  
• limited evidence of integrated study  
• limited application of concepts and methods 
• irregular use of terminology  
• frequent lapses in clarity  
• response may lack organisation  


1-3 marks  
• limited awareness of how some of the most obvious 


choices in language, form, structure and vocabulary 
create basic meaning  


• superficial analysis of texts  


1-7 marks  
• limited awareness of the influence of 


contextual factors on the production and 
reception of texts  


• limited overview  


0 marks: response not worthy of credit or not attempted 
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Sticky Note

AO3 - basic overview.



Sticky Note

AO1 - reasonable use of terms. Some attempt to blend AO2/AO3 and link context to meaning.  AO2 - analysis is sensible. 



Line



Line



Sticky Note

AO3 - sensible grasp of relevant context.



Sticky Note

AO1 - identifies term but AO2 needs development. More conclusions need to be drawn and the point made needs to be brought back to the question.



Line



Sticky Note

AO1 - clear organisation.



Line







Line



Sticky Note

AO2/AO3 - some valid points made but a tighter focus on the task is needed.



Line



Sticky Note

AO1 - reasonable.



Line



Sticky Note

AO2/AO3 - clear attempt to apply context to meaning. Stronger use of contextual detail here as there is clear focus on the task. 



Sticky Note

AO1 - organised. Topic sentence focuses on the question.







Line



Sticky Note

AO2 - some sensible points but needs closer analysis of language.



Line



Sticky Note

AO3 - sensible awareness of contextual detail but there needs to be more specific use of supporting examples from the play to illustrate the contextual points.



Sticky Note

AO2 - limited relevance here. Focus shifts from the Hero/Claudio relationship.



Line







Sticky Note

AO1 =  18 (Band 3)
Some evidence of integrated study. Reasonable use of terminology but needs a wider range. Generally accurate written expression and clear organisation. 
 
AO2 - 9 (Band 3+)
Sensible reading of the play. Sensible exploration of the impact of lang/lit features.

AO3 - 19 (Band 3+)
Sensible awareness of the influence of contextual factors. sensible overview.

TOTAL 18 + 9 + 19 = 46



Line



Sticky Note

AO1 - focus resumes on task. Clear topic sentence.



Line



Sticky Note

AO2 - clear understanding and overview, Sensible reading but lacks  close textual focus and use of sufficient supporting examples which could potentially have moved AO2 into Band 4.



Line



Line



Sticky Note

AO2/AO3 - concludes with some confidence.
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Line



Sticky Note

AO3 - overview and some context.



Sticky Note

AO1 - clear organisation.



Sticky Note

AO1 - errors. 



Sticky Note

AO2 - analysis needs development.







Sticky Note

AO2/3 - thoughtful reading linked to relevant contextual detail.



Line



Sticky Note

AO1 - clear topic sentence. Well organised.



Line



Sticky Note

AO3 - valid context. AO1 - terms need to be more precise - some slips.



Line







Sticky Note

AO1 - logical sequencing of ideas.



Line



Sticky Note

Ao1 - slips. 



Sticky Note

AO1 - more purposeful use of terminology.



Sticky Note

AO3 - clear attempt to apply contextual detail to meaning.



Line







Line



Sticky Note

AO3 - sustained contextual focus.



Sticky Note

AO1 - another clear topic sentence. Well organised.



Line



Sticky Note

AO1 - purposeful application of terms. AO2 - sustained analysis of meaning.



Line



Sticky Note

AO3 - embeds contextual detail.







Sticky Note

AO1 - more terms needed here.



Line



Line



Sticky Note

AO3 - some confidence in handling context.



Sticky Note

AO1 - argument develops.



Line







Line



Sticky Note

AO1 - error.



Line



Sticky Note

AO3 - confident.



Line



Sticky Note

AO1 - effectively shaped response.



Line



Sticky Note

AO1/AO2 - confident exploration of language and meaning.







Line



Sticky Note

AO2/AO3 - tracks text, links to context.



Line



Sticky Note

AO1 - clear development of argument.



Line



Sticky Note

AO1/AO2/AO3 - blends the AOs. Thoughtful observations made.







Line



Line



Sticky Note

AO1/AO2 - secure reading, purposeful use of terms.



Line



Sticky Note

AO3 - engages with context.







Sticky Note

AO1 - 26 (Band 4)
Clear evidence of integrated study with purposeful application of terminology. Effective organisation - response is focused on task and coherently written.

AO2 - 13 (Band 5-)
Thoughtful reading throughout with some maturity. Assured in places. Some perceptive analysis of language and how it creates meaning.

AO3 - 26 (Band 5-)
Some confidence in overview and application of contextual factors.

TOTAL 26 + 13 + 26 = 65



Line



Sticky Note

AO3 - confident overview.
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Section B: Shakespeare essay


Answer one question in this section.


In your response, you are required to:
	 •	 apply concepts and methods from integrated linguistic and literary study 
	 •	 analyse how meanings are shaped 
	 •	 demonstrate understanding of the significance and influence of the contexts in which texts are 


produced and received.


Antony and Cleopatra


Either,


6.	 “Shakespeare presents Antony as a man desperate to establish his own identity and his honour 
as a Roman hero.” Discuss the presentation of Antony in the light of this statement.	 [80] 


Or,


7.	 Explore how Shakespeare presents both personal and political loyalty in Antony and 
Cleopatra.	 [80]


	


King Lear


Either,


8.	 “Shakespeare presents female power and determination in King Lear as a destructive force.” 
How far do you agree with this interpretation of King Lear? 	 [80]


Or, 


9.	 “The saddest thing about betrayal is that it never comes from your enemies.” Examine 
Shakespeare’s presentation of betrayal in King Lear in the light of this statement. 	 [80]


Much Ado About Nothing


Either,


10.	 Discuss how Shakespeare uses the relationship between Hero and Claudio to present social 
and political issues in Much Ado About Nothing.	 [80]


Or,


11.	 “For the audience, the entertainment is in the joy of trickery.” In the light of this statement, 
explore Shakespeare’s presentation of appearance and reality in Much Ado About Nothing. 


	 [80]
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Othello


Either,


12.	 “Far from the conventional Elizabethan woman.” Consider Shakespeare’s presentation of Emilia 
in the light of this statement.	 [80]


Or,


13.	 “I am not what I am.” Explore Shakespeare’s presentation of status and identity in Othello.	 [80]


The Tempest


Either,


14.	 “A conventional, passive heroine.” Discuss Shakespeare’s presentation of Miranda in the light of 
this statement.	 [80] 


Or,


15.	 “An instrument of manipulation, intimidation and control in society.” In the light of this statement, 
explore Shakespeare’s presentation of the use of magic in The Tempest.	 [80]


END OF PAPER
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